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ABSTRACT

The study is conducted to determine perceptiongeathers and students about teachers’ competencies.

The study is based on eight Wisconsin standardeawhers’ professional competency for teacher atadn through
perceptions of teachers themselves and through Htedents. The teachers are basically academiocalth adequate
content-based knowledge and skills regarding tlseibject which makes them competent. Due to therfamme of
competency of teachers for any educational sydtemstudy was conducted not just to identify #wtdrs of competency,
but also assess the competency of teachers ofséess and their students. So, this study seeksalyze the competency
of teachers perceived by themselves and their sta@ university level. The study adopted desespiesearch design in
nature and population consisted of all the teacheosking in public universities of Rawalpindi argldmabad and their
students. There spondents which participated instiidy were hundred (100) teachers and five hun@e0) students.
The participants of the research were derived tgtostratified random sampling technique. The dateacollected
through teachers and students with the help ofgelbreported questionnaires. The descriptive stativas used for the
analysis of collecting data. Findings revealed ttestichers and their students were highly satisfiét their competency;
because the major (teacher/student responses)wediren fthe category of highly satisfied. It was chutded that all the
teachers and their students of sampled universitissre perceived that they were highly competent.
Moreover, the study contributed that teachers’ sfatition with their competency skills will lead nhetowards

competence.
KEYWORDS: Teacher, Teaching, Competency
INTRODUCTION

The teacher is the paramount factor in any educasigstem. A sound educational system can flourish,

if its teachers are competent in teaching to theidents. Students can meet the challenges okfiyiinvestigating the
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competencies of teachers. Competency means teashility of teachers necessary for effective teaghif the subject
matter in order to create critical thinking abédi in students. According to Bhargava and Pathy1XP a competent
teacher; is one who has a clear idea of the obpxtf teaching, organization, and supervision Ibfratters is done
efficiently in the classroom, has the skill of pretation of subject matter, and has ability to nai# the students towards

learning.

Teacher competencies can be judged through teashdération, which has assumed a significant impoegan
developed countries. Teacher evaluation can provVasdback to teachers about their teaching. Shestinal.,
(2000) described three ways to recognize teachmrs; might rate teachers by their capability to cffpersonality
development, effectiveness in assisting good acedemrk, third way of assessing teachers is to thtam by their

students. So, this researghstigated the teacher competencies by the teaahdrstudent’s responses.

According to keane and Labhrainn, (2005) teachadstieen evaluated throughout the world by obseraimg
self-assessment. And students’ perceptions are a&lso important way to evaluate teacher competency.
A Central component of any education system is stiidents as well as any educational institute sammomplish their
objectives through their students. So, studentscqmions about the teacher can reveal the elemainteachers’
knowledge of the subject matter, skills of commatian, instructional strategies, and their condwith students.
According to Peterson et al.,(2000) students hdw®st an interaction with their teachers and treeefthe rating of
teacher evaluation by students is significant. Mueg, teacher can best be evaluated by studeneysinmwhich are an

effective source. Strong, (2006) reported thatestiglhave direct information about classroom peréorce of teachers.

The most vital advantage of student responsesatsatha result of it teachers can make clearerepion about
what efforts they must make in order to enhancer tteaching according to student's needs. AccordiogAziz,
(2012) teachers are most important for an educalti@volution in any system. Al-Sharif, (2010) dtvated that teacher is
necessary for the educational process. Kayani.e{2d11) explained that the teacher is the realadyic force of any
education system. So, for this Cowens, (2002)inrésgarch reported that teacher must have knowl&dgeknowledge
encloses knowledge of subject, knowledge of metbibteaching as well as philosophical, historical¢islogical and

cultural knowledge.

Moreover, teachers must be competent in their psida of teaching. According to Brig house and Wsod
(2005) teachers’ professional development has tigaifisant effect on the progress of students. Buywvuz,
(2014) described that competent teachers are thdse are interested in professional development. wedl as
professionally competent teacher’s professionare&and interest change over time throughout tieeiching profession.
Katane et al., (2006) reported that competency ésrabination of knowledge and abilities. Moreovsiddiqui, (2010)

described the teacher competency is a capabilitghwddvocates that the teacher must have skilisaathing.

Literature revealed the following competencies edchers: pedagogical, research, creative-cognitirahlem
solving, evaluative, knowing the student, commutidca language, observation, cultural, assessménstudents,
organizational, understanding of syllabus and adngesychological, information and communicatioohteologies (ICT),
advisory, and environmental competencies are campgts of teachers (Ogienko and Rolyak, 2009; Kedtal., 2005;
Hannon, 2009).
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In this study the following Wisconsin standardstedchers’ professional competency were used: ietegmal
relationships and ethics, instructional strategreflection and professional development, classronanagement and
motivation, knowledge of subject matter, commundrgtassessment of student learning. Thereforgtnpose of study

was to analyze the competency of university teacherceived by themselves and their students.

This study is useful for students and teachersnttaece the process of teaching-learning. The faxliof the
study can assist the teachers to enhance theiodhethinstruction and accomplish their desire for students to do well.
It is valuable for the students to improve thearténg. Describing a relationship between studgrasteptions of teaching
effectiveness and students’ perceptions will offerachers recommendations that will be supportiveetasing their
teaching strategies. It will also help the teachterseflect how to deliver effective teaching redjag subject matter
knowledge, instructional strategies, assessmedteffactive communication that intend to encoursigelents to improve
significant learning. The results of this study hiidoe helpful for the policymakers to think abowging students’

perceptions for teacher evaluations.
RESEARCH METHODOLOGY

The population of the study comprised of all thacteers teaching in public universities of Rawalpiadd
Islamabad and their students. The study is deldnitefive universities and the sample was derivgdusing stratified
sampling technique. The teachers were selectedruUode strata’s such as: professor, associate psofs, assistant
professors and lecturers. Five teachers from fdtaitas (positions) were randomly selected from eaampled
university. Therefore, 20 teachers and 100 studeats selected from each university. So, the twaahple of the study
was 100 teachers and 500 students. Questionnaees developed for the data collection, which wakected by
survey method. A pilot study was conducted for #adidation of the instruments was carried out blotptesting.
So, the reliability of teachers’ questionnaire wS6 and students’ questionnaire was. 936. Theecell data were

analyzed by using frequencies and percentages.

RESULTS
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Table 1
. Low Average High Total Total
S ez f % f % f % Frequency | Percentages
°5 Teachers self 2 | 20 | 47 | 470 | 51 | 510 100 | 100.00%
CDO_-{ - assessment
599
1 238
§ Q = Students’assesment 3 | 0.60 | 149 | 29.80 | 348 | 69.60 500 100.00%
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2 83535 &
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= S
® &
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3 se
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O ©
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6 e
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cC @ C assessment
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¢ SO
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c @© assessment
=3}
829
8 =
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The data collected was analyzed and interpretéukitight of objective. Statistical techniques sashrequencies
and simple percentages have been used to analyziath. Above table indicated the self-assessnigatichers and their

students’ assessment about them. These are thwifod results of the above table:
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The first indicator of study is the knowledge obmct matter. About this, 2 %teachers’ self-assesdénand
0.60% students’ assessment showed that they haveakness, 47 % teachers’ self-assessment and 29.804énts’
assessment showed that they have average; morBb¥%erteachers’ self-assessment and 69.60% studesge'ssment

indicated that they have high grip on the knowledfjsubject matter.

A second indicator of study, which is adopting fastions according to student’s needs. 2% selfssrent
of teachers and 1.20% of students’ assessment shéthed they were less, 27% self-assessment of égacind
27.20% of students’ assessment showed that teawreres on average, while 71% self-assessment cheza and

71.60% of students’ assessment about adoptinguictsdns of teachers for students were highly satisfry.

The third indicator of the study is instructionairategies which teachers implemented for students.
The results of teachers self-assessment was 2%2&8t(90 of students’ assessment were not satisfaci2do
teachers’ self-assessment and 43.20% of studers#tsésament showed that they were on average sdtisfie
whereas the results of self-assessment of teaatess66% and 54.60% of students showed that they Wwayhly

satisfied with their instructional strategies

Classroom management and motivation is the fourthcator of study. The results of self-assessmént o
teachers was 2%and 3% of students’ assessmentatadicthat they had weak, as well as 8% of teachers’
self-assessment and 28.80% students’ assessmeicated that they had average, whereas 90% of tesiche
self-assessment and 68.20% students’ assessmexaledvthat they had higher skills of classroom rgenzent and

motivation.

A fifth indicator of study is the communication. &lnesults of teachers’ self-assessment was 2% &% 8f
students’ assessment about teachers indicatedtliegt had low skill of communication and 34% of teexs’
self-assessment and 43.20% of students’ assessatemit teachers revealed that they had average skill
communication. While, 64% of teachers’ self-assesgnand 53% of students’ assessment about teadidicaited

that they were highly satisfied with their commuation skills.

Assessment of student learning is the sixth indicaf study. 2% of teachers’ self-assessment a®@% of their
students’ assessment showed that they had weak 3¢ of teachers’ self-assessment and 42% of gtauents’
assessment showed, on average, while 61% of teacbelf-assessment and 57.40% of their studentsészsnent

indicated that they were highly satisfied with thetrategies of assessment of student learning.

A seventh indicator of study indicated the selfeassnent of teachers and their students’ assessibeut their
reflection and professional development. 0% oflieeg self-assessment and 4.60% of students’ assessndicated that
they had weak skills; moreover 37% of teacherd-astessment and 46.80% of students’ assessmeutt thba teachers
indicated that they had average skills, while 63®teachers’ self-assessment and 48.60% of studessg€ssment about

their teachers revealed that they were highly fsadisvith reflection and professional developméiilis
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An eighth indicator of study is the interpersoraationship and ethics. The results of self-assessuof teachers
was 95% and 71.80% of students’ assessment inditiadt they were highly satisfied. 2% of teachsgedf-assessment and
2.20% of students’ assessment showed that theysdwaehow interpersonal relationships and ethicseaBfio teachers’
self-assessment and 26% of students’ assessmérdtaithat they held an average skill of interpeas relationships and

ethics.
DISCUSSION AND CONCLUSIONS

In the light of teachers’ self-responses and tiséirdents’ responses, the results of the study ledethat,
teachers are competent in the knowledge of subb@tter. The result was in line with the findingsAxfiz (2012) that
teacher must be competent in knowledge of subjettem which has a significant impact on the teaghand learning
process. The result also supported Metzler (20Xzk what competency of teachers’ in their subjeaiidedge formed a

quality education.

Students and teacher’s responses about instrat8tnategies of teachers indicated that they Wigglely satisfied
with their instructional strategies. Findings o$dénka and Michael (2007) revealed that motivatesgners are essential

in the process of instruction.

The study results also showed that teacher's nsgsoand students’ responses about teachers’ cdoation

skills inversely indicated satisfaction. Ihmeidetak, (2010) described that teachers must haveramitation skills.

In the light of objectives of the study, statistiemalysis, and results of the study, the followamnclusion was
drawn; according to the teachers own views aboeit ttompetency, it was concluded that all the teextof sampled
universities and students were perceived compeéterthe areas of interpersonal relationships andcstireflection,
and professional development, communication, kndggée of subject matter, instructional strategiesas&ioom

management, and motivation, assessment of stueksmiihg and adapting instruction for students’ seed
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